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FIILM'OR!T BACKGROUHD

During liay, 1967 fieldwork for the Nationai Sturdy of American Indian
Education was conducted at Parochial School. The catholic School, run by
the Order of '.t. Joseph, tras loca.2d In "enominee County and served grades
one through eizht. Its entire enrollment wras Menominee.

Parochial staff fylly supported WSAIN and wvere extremely lhelpful
during the rescarch. The asgisted in scheduling interviews and making
time available for students to comnlete questionnaires and other data.

A ilenomince woman interviewed Parochial students, This wvould not have
been acceptable in District EBight schools. Other student data and teacher

Gata were collected by a White fieldworker.

The atmosphere at Parochial apnearecd conrenial and supportive for
both students and staff. The tension and considerable peer fighting
observed at Schools A and B were ahsent. Children appearcsd more involved
in their school work, relaxed and demonstrated respect for

their teachers.

Students and staff were concerned about the physical plant. The
building was old. Durinr the research a lunch room was being built and

other remodeling was in process.

Moct children lived outside the community and were bussed with
students who attended School A.




PAROCHIAL SCHOOL TEACHERS

No statistical information on "a&rochial teachers was collected. The

following data were obtained from several classrooms observations, group
3

and individual discussions t1ith teachers and conversaticns with students

and parents.

All Parochlal teachers belonced tu the order of St. Jo8eoh, Trere
"hite and had at least 3.S. deprees. The staff consisted of five teachers,
one was also the principal. Parochial School did not use a uystematic
proyram to recruilt teachers who were trained to work with Indlan chiléren.
The Dioceses assigned Sisters to teach at variovs schools. ‘lowever two
of the five teachers hac¢ talien Indian history courses, and one had taken
courses concerining Indian value. The entire staff had recad and discussed

John Brydes' worl: (‘lew Approaches to [ndi~n Education and The Sioux Stud-

ent - A Study of Scholastic Failure and Personalitv fonflict). Teachers

were sensitive to value differences, avolded stereotyping 'In 'ians' and
made continued efforts to understand lenomineces as members of a tribal

zroup and as individuals.

The convent tvas located near the school and the chiwurch. 7This as well
as other parish oriented activities allowed considerahble social contacts
vith Menominee people. The school was used for the adult education aspect
of ilainstream (a CAP nrocram) one eveninr a veek. Some Paroch‘al teachers
taught adult education courses. The Sisters knew most students' families
well and had visited many hones outside the irmediate community. Teachers
respectad Menominee peonle and demonstrated empathy for the problems
which they daily confronted. Assimilation-oriented nhilosophies were not
expressed by Parochial staff. It was the impression of the fieldworkers
that Parochial students seemed happy and thelr parents seemed quite satis-

fied with the school.



While the Indian community was rot directly involved in scheol
decision making and policy formation, they were consulted on these
matters. The Schuol program was essentially controlled by the diocescs,
the parish priest and the school principal. Teachers had consideruble
impact in decision making. Local school personnel retained the authority

to make school curriculum relevant to the community.

Limited efforts were ma&e to stress the positive role of Menominere
heritage. Although no courses on Indian or Menominee tradition or language
vere offered, teachers individually related subject matter to Menominece
culture. Parochial staff participat-1 in the Title I program (administecred
by District Eight) designed to crea : Menominee curricula for local schools.
All teachers regarded including aspects of traditional Menominee life in
the curriculum as a priority. A Menominee woman tutored students. The
principal planned to expand thie tutoring experience to other parents and

children in following years.

Parochial was structured to motivate children. Students were grouped
in the following manner: grades one and two; grades three and four; grades
five and six; grades seven and eight. Within the groups semi-individualized
instruction was employed. One teacher was assigned to each group. A reme-
dial reading specialist was also available and well utilized by teachers and
students. The principal also taught seventh and eighth grade. A visiting
teacher (shared by Schools A and B) was available for parental counseling,
etc. Parochial's classroom structure anticipated the closing of grades
seven and eight and the change to exclusively individualized instruction

and modular scheduling in the fall of 1969.
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Teachers believed most ‘lenominee children wer. Iutercsted in earn-
ing. llouvever they 'rere concerned that students rere not workinyg up to
potential. It was hoped that additional Indian tutors and the uproming
restructuring of the learning environmeni tyould more effectively motivate
i:enomince children. Teachers ranked students' academic performance as
high, average or lov. Six percent were considered " hich achievers.” Only
third (1387) and sixth (13%) prade students vere rated in this catercry.
italf the children were averase students and foerty one nercent uera poor
students. The fifth grade had the hifhiest percesntape of noor students
(5%). C©Cn renort cerds teacliers often comrentad that a child had more

potential than nis or Ler rrades iadicated.

Achievenent Fankings of Tarochial “tudents

Thiid Frurth Fifth Sixth Seventh Eighth Total
Adigh 3-187 2-137 5-G7
Average  7--437 4577 7-417 7-467 8-0667 7-637 40-517%
Low 5-31% 3-427 10-59%  6-40% 4--337 4~ 307 32-41%
do Data 1-67 1-17

’
Schocl data indicated that fourteen percent of Parochial studen-s bhad
repeated one prade, Most often (77) students repeated first grade. In-
terest_nzly none of these students had attended Kindergarten. Three
percent had been retained in third prade, and two percent had repeated

second¢ grade. Third praders had the hifhest percentace (257) of retenticns.

O
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Crade Repeated:

First

Yecond

Third

Total

Summary of Retention Distribution

Third __ Fourth Fifth
1-6% 1-147%

1-6%
3-18%
4-257, 1-14% 1-67%

_Sixth _ Scventh _ Efghth

3-207%

3-207%

1-8"

1-87%

1-9%

!
'
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S [UDE:S_BACKGROUND

Extensive data were collected on Parochinl students: draw-a-man
(grades 1-5), student questionnaires (prades 3-5), semantic differcntin.
(prades 5-8), achievement test duta (prades 1-5) and an interview (grades
3-5). This report discusses interview data. The final report on Menominece

education will inciude other data. ik

Children appeared tu enjoy being interviewed. Most were very relaxed
and wanted (and were able) to listen to parts of their recorded inForvivws.
Two students did-ﬁot wish to be interviewed. Teachers were very helpful in
scheduling interview ti:es and releasing children for interviews. Efforts
were made to interview as many children in grades three thirough eight as
time permittcd. At least eigaty-five percent of the children at each
grade level were interviewed. A total of seventy eight students were
interviewed at Parochial School dvring April of 1969. The interviewer

vas a Mencminee woman. Fifty five percent of the respondents were female,

forty-four percent were male.

Grade and Sex Distribution of Paroch:ial Students

Females . Males ~ _ ___Total

Third A=14%% 10-297%%%* 16-20%* %
Fourth 5-12% 2-6% 7-8%

Fifth 10-23% 7-20% 17-21%

Sixth 7-16% 8-237 15-19%
Seventh 7-167 5-147 12-157%

Eighth 8-18% 3-6% 11-14%

Total 43-100% 35-100% 78-100%

% Percent of Total Female N
%% Percent of Tuial Male N
%%% Percent of Total N

*%*%¥% For a comparisou of these data with other children see Volume I, N
National Study of American "adian Education, Center for Urban and
Regional Affairs, University of Minnesota, Minneapolis, Minnesota,
1970.



Most children (70%) lived trith their varents or theilr 1other. [Data
indicated that ten percent of the fathers “ere dead. Divorce and sep--
aration and illeritimacy data vere not available. 1t is expected that
nore than 107 of the farmilies were ona vercent fanilies.] Fifteen percent
of the respondents lived with ~randparents, three percent trith an aunt

and uncle and tvo percent with foster parents.

Third Fourth rifth fix-h Sevent  Lishth Tctal

Parents 11 -08% 6-15% 10-527% 10-G8%  7-5°% e s2mee
Grandparents 4 257 1-147 3--187 2-137 2-17% 12-15%
Aunt, Tneclec -7 2~-13% 3-37
Father Dead 1-5% 3--187 2-177% 2-18% 8-107%
Toster Parents 1-"7 1-9% 2-2%
lio Data 1-6% 1-17%

All childrea identified their tribe as Menominee. Most students (84%)
were born in ¥enominee County. Fijive percert were born in Wisconsin and five

parcent in other states,
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Birth Places of Menominee Chi.dren

Third _Fourth Fifth Sixth Seventh _ichth Total

Henon inee County:

Kashena 13-£17  4-577  12-71% 14-97% 11-71% 7-63%  61-78%

Meopit & o 1-6¥% 2-12% - e 3-27

South ©sranch 1-56% 1-0% c 27
“'lrconsin:

Shauvano 1-6% 1=97 2=-2%

Green bay 1-°° 1-17

Milwaukee 1-147 1-17
Other States-

Springfiled, I1l. 114 1.-3%

Hancock, *ich 1-67 1- G7 2-27

Starle, Fla. 1-9% 1-37

vio Data 1-14% 1-67 2-13% 4-57%




Mearly half the students (430) had never atrended another school. This
tendency increased from f£ifth prade (41%) to eirhth grade (90%). O0f the
children who had been in other sclools most (fifty-three pevcent) had
attended Schoo! A or .leonit Parochial. Cenerally one year, Nindergarten, had
been taken at School A. [Parochial did not offer Ilindersarten] Six pcrcent
(5) attended other ''isconsin schools (Shavano, Bowler, Milvauliee) and five

percent (4) had sone to school outside the stat2 (Michipan, Ohio, California).

Schools Attended by Parochia’ Students

viird Tourth  Fifth  Si.th  _eventh  Tiphth Total

Jone 7-41% § 53%  "-75% 10--90%  34-437
In Menominec County
School A (V) 13-817%  3-42%  4-23%  1-6T 1-97%  22-237
School A (1 year) 1-147 2-13% 1-87% 4-5%
School A (2 years) 1--14% 2-12% 3-37
School A {3--4 years) 1-147 2-13% 3-37
weopit Parochial 1-567 1-8% 2-27
In Visconsin
Shawano Parochial 1-67 1-1%
sowler, Wisc. &

School A 1-67 1-17
Osukosh (1 year) 1-G7, 1-87 2-27%
Milrraukee 1-67% 1-1%

fither States
Michigan (1 year) 1-6% 1-1%
Sheboygan, bich (2

years) i-6% 1-1%
Cleveland, Ohio (1

year) 1-14% 1-1%
California/School 8  1-6% 1-1%

No Data 1-67 1-1%
(€)
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Because Parochial School wes deleting seventh and eighth gprades from its
program (in the 1969-70 Academic year) studeits in srades six throuph efpht
were transferring to Pistrict Eight Public Schools. Most students would
attend Middle School or High Schocl located in Shawano. TFor many children
this would he the first ougoing exposure to White children. With few excep-
tions children had neither visited District School they would attend,
nor had contact with their future teachers. Students' knowledpe a' out Districi
Eipht schools was acquired from older brothers, sisters, relatives or friends

who had been or were cnrolled in the scliools.
Three children (8%) would attend School District Eight schools in

Gresham. Although they anticipated harder work at Gresham only one student

was ''scared" about the transfer.

Seventh Grade

I think I might go to Gresham. I'm not scared
[of going toj Gresham. It will be harder because
it will be my first time therec.

MNext year I'll go to Gresham. It is okay. I'm
not scared. It is harder because it is a higher
grade.

Sixth Grade

Next year I'm zoing to Gresham. 1'm scared to
go. They have more subjects. It is harder.

Overall sixty one percent expressed anxiety about transferring to Middle or
liigh School. Nearly equal proportions of sixth (60%), seventh (58%) and eirghtl
(63%Z) graders appeared anxious. They mentioned anxiety about curriculum,

teachers, rules, getting lost and more difficult work. Three students were
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eqpeciallv concerned with peer relationships: + « « I have to make new
friends . . .", '"White liids make too much trouhle." . . ."[There arc] mere
kids [at riiddle 5chool . . .]"

Sixth Crade

In a way 1'm shakey about [roing to liddle
School). 1In another way I'm excited. I'm
scared.

I'm scared. [*1iddle School will b:] harder
because we have easier work here. Ate *{iddle
School it 1s harder.

I sorta don't like it [the i1dea of coing to
Middle School]. 1lay be 1'd like it when I
get used to it. T like tnis school now. I'm
sorta scared. My hrother said we'd probably
get lost dom there. It 1s harder and they
have different books.

I sometimes wished 1 was out of school and would
not have to go [to lFiddle School]. Sometimes

I'n glad I'm not [out of school] My older brother
will be pgoing there. I know I have to study
French and English and that it 1s much harder

in seventh than in sixth.

I'm scared. I think I'll be late for classes
because I don't know where to so. It will be
harder.

At !Middle School 1 feel that I cotta work
harder. I'm scared it will be harder. You
have to have your homewnrk Iin and sometimes

you can't get it finished.

I'm scared. [Therc are] more kids [at i"iddle
School]. Teachers are mnean. You have to be on
time or get kicked out.

I don't want to leave this school. I wanted to
graduate from eighth grade here. I’‘m not
looking forward to it [Middle School].
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I'm scared [''iddle Cchool wil' be] hardc . I
don't know why 1t will be but it will be.

Crade Seven

I don't knovr 2f 1'11 go [to Middle Schoolj
ne:it year. I'm scared to fo. It is harder.

I'm scared to ro [to Middle 5chool]. It
will be harder. There are more suh;ects.

I'd like to o here [Parochial] because I'l1

learn more thinps and have wore friends. [iiiddle
School] will be harder because they have more subjects.
I asled some of the guys if it is hard. They

say it 1is pretty hard.

I'm scared. The subjects will be hard.

I feel all richt about going [to liiddle
Schooll. 1I'wm scared and it will be harder.

I'm scared. It is harder. [There are) more
classcs.

I like it here better because I could ~et on
eighth grade. I'm scared because I have to make
nevy friends. Classes there wwill be harder.

They have harder books and stuff than we do.

Eipghth Grade

I'm scared. The subjects will he harder.
[Four resvonses].

1'm not anxious to go. "White kics make too
much trouble.

I'm scared. It will be really hard.

I'm scared of the school itself. I don't
like the idea of changing classrooms.
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Twenty one nercent of upper level students [ecixth (13%), seventh (25%),
and elghth {27%) graders] felt confident and even excited about attending
Middle School or Hich School

Grade Six

I'm not scared but 'fiddle School will be
harder.

I'm not scared. [iilddle School will be]

karder. Mv sister told me about 1t [tiiddle
schooll.

Grade Seven

"I'm tickled." Middle School will be harder.
That school is riore modern than ours. It will
be confusing. You have to po tc different
Toons.,

I don't think it will be harder.
I'm excited to go [to Middle School]}. It

will be harder there.

Eighth Grade

I've heard alot about it [lligh School] it don't
seem that bad.

I'm not scared. My sisters and brothers are
there and they told me what it 1s lite. It's
harder.

I'm [excited about goine to High School]. All
my friends talk about it. [It wiil be] harder.
[There are]l more subjects, chanpge rooms.
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Parochial Students’ Reactions to Transferring Schools

Middle School Tiich School Total
Sixth  Seventh Eighth
Txpressed Anxlety 2-607%  7-50% 7-63% 23-61%
Not Anxious 2-137 3-257 3-27% 3--21%
Transfer to Gresham  1-67 2-17% 3-87

No Data 3-29% 1-9% 34107,
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MENOMINEE CHILDREN'S ATTITUDZS TOWARD FORMAL IDUCATION

fducational and Occupational Aspirations
Unfortunately data concerning educational aspirations were limited,
When asked, "What is that highest grade that you would like to finish,"

mosc students (B87%) said, "I don't know."

The intervicwer did not
attempt to clarify these responses. Two seventh graders (a girl and a
boy) wanted to finish .:llege. Ilo data were available for ten percent

of Le respondents.

Summary of Parochial Students' Educational Aspirations

Third Fourth  Fifth  Sixth Seventh Eighth _ Total

I don't know 15-93% 5-71%  16-94% 12-80% 10-83%Z  10-90% 68-87%
College 2-17% 2-2%
No Data 1-67% 2-28% 1-6% 3-207% 1-97% 8-107%

Menominee chilcren indicated many occupational intersts. lost
frequently girls wanted to be nurses (23%), teachers (16%) or nuns (14%).
An equal percent (23%) of boys and girls did not know what kind of job
they would choose as adults. Boys choices were more diverse than girls’.
Most frequently they aspired to be truck drivers (87), loggers /(%) or
doctors (4%).

The choices of a few children were modeled after a parent's

occupation. For example, four giris commented:

What would vou like to be when vou grow up?

[I'11] take after mother and be a beautician.
Wife.
Just a plain old housewife, like Mom.

GCet married. Be a parent like Mom.
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Anong boys role modeling was aliso demonstrated

What -ould you like to do vhen you grow up?

A logper like my dad.-
A man that hauls logs and that. Like dad.

Drive truck like my dad.

CGccupational Aspirations of tieaominee Girls

Third Tourth Fifth Sixth Seventh Ti~ohth Total

Nurse 4.-6067  1-20% 3-307 1-147 1-13% 10~-237%
Teacher 1-29% . 3-30% 2-287% 1-147 7-16%
Hun 1-293 =107 3-427 1-14% 6-147
Hun or 1-147 1-29%
fecrctary
Office 1-147 1-2%
York
Music 1-207 1-27
Take after 1-10% 1-2%
my mother

and bhe a

beautician
Wife 1-23% 1-2%
Plain old 1-16% 1-14% 2-5%
housewife

Get married 1-137 1-2%
ha a parent

like Kom.

Don't know.1-167 2-207 2-28% 5-¢37% 10-23%
to Data 1-147 1-137 2-57%
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Occupatioual Aspirations of Memonince 39ys

Third Tourth Tifth Sixth Seventh Eighth Total

Doctor 1-10% 1-13" 2-47
Priest 1-13% 1-.27
Policeman or 1-19% 1-27%
Fireman
A Cop 1--147 1-2%
Marine 1--1n% 1-2%
Football 1-50% 1--2%
Plaver
Carpenter 1-50% 1-2%
Meciianic 1-207 i-27
Innineer after _ 1-20% 1-27
liigh Schooil
Logginyg: 3-427 3R
Truck Driver L-147 3-30% 4~07
Farmer 1--20% 1-27
Have a job 1-147 1-27
A working 1-13% 1-2%
man
. Work, no 1-14% 1-27
special .:ind
Don't know 7777 1-13% 2-407% 3-1007 13-237%
Mo Data 1-13% 1-27

Percention of the Relationship FNetween Tormal Education and Adilthood

All Menomin-e students regarded education as somewhat imortant
influence on their adult 1iFe. Yhen ashked.'what do you get out of
school?“, students named suhjects and or concepts. Perceptions of the
consequences of not having to attend schoul were varied. ilearly half
of the Menominee childr.n felt the sitvation would produce necative
consequences [i.e. I'd be dumb, can‘t cet a job, etc.]. Twentv percent
"didn't know'" what would liappen to them if they didn't have to go to
school. WNeutrzl reactions were characteristic of twenty-~five percent
who would: 'try to get a job', “play”, "sit around the house", etc.
[See page 18 for mora data]. Overall fifteen percent felt education

was “sliphtly important®”. Most children (65%) believed education
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could be important in detervininp their futures: but were unable to
explaln how or why it conld be irportant. A few resgpondeats (107%)
felt a rood education would erable them to pet “pood jobs.* And one
seventh ~rader believed education would create opnortunities for »
future life style different from that of many Indians and from the
life styles of pecple without education. Fourth and &ixth graders
displayed the least well developed understanding of the relationship
between education and awulthood. “eventh graders expressed the most

understanding of these relationships.

Reletionshin Between Tormal Education and Adulthceod

Third Fourth Tifeh Sixth Saventh Eiphth Total

Irrelevant g

Slightly 3-427 3.-13% 4=207 1-1% 1-97 12-15
Important

Could be 12-71% 4--57%  12-71%  9-R0% A=57 8-72%  51-657
Irportant

Affects 2-12% 1-G7 1-5% 2-25% 1-9% 8~10%
empioyment

Very : 1-87 1-1%
Irmportant

o Data 2-127 1- 67 1- 5% 1-87 1-9% he 77
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Censequences of Mot foinr to School

ihat would happen to vou il vou didn’t have to ro to

school?
Third Foyrth Tifth Sixth Seventh Mipghth Total
Negative Consequences:
I wvon't he 3-18% 1-147  1-067 5-6%
smart/I von't
have no brains.
I'd be dumb. 5-131% 2-177 1-97 10-12%
I would not 3-13% 2-17% 5-6%
get a pood
_education.
I wouldn't 2-127 1-3% 3-3%
learn nothinsn.
I'd try to rerem- 1-67 1-17
her all the stulf
I learned.
Can't pet a job. 1-6% 1-6 2-177 - 1-97 4-5%
Stay home and 1-67 1-14% 1-67 2-13% =07,
read/trv to
learn.
I'd get old and , o
die. Probably 1-6= 1-1%
something bad
would happen.
Y4
1'd be a Jdrop- 1-6 1-1%
out.
Go to jail. 1-67 1-17%
Meutral Consequences:
Try to get a job/ 1-147  1-H% 1-87 3-277  6-77
ro to work
Help with bovie-", 1-147 1-6% 1-6¥ 3-37
work and piay.
Play outside/ 4-247 6=-407% 1-0% 11-14%
play arxcund/
sit around
the house.
Other responses:
I don't know 1-67 3-427 3--18% 2137  4-33%  3-277 16-20%
o Data 1-6% 1-67 1-0% 3-2i% 7-R7%
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Students Interest in the Acadunic Asnect eof School

Only one sturuent was not Interested in the academic aspects of
parochial schoel. Ue did uot varticine in classroom activities and

disliked all c¢ourses.

Fiftecen percrrc expressed amhivalent attitudes toward course
work. Althoupii they venerallv preferred non-academic subjects (e.;.
penianship, art) tiey did not huold strong oninions of like or dislike

tovard any aspect of tue learning situation.

Sixty~two nercent of the students anpeared interested in their
courses. They cnjoyed scre courses, disliiied others and sometimes

volunteered in class discuscion.

Seventeen percent were extremely interested in the acadenic
aspect of school. They enjoved several areas of study, veclunteered

in class and actively participated in classroon activities.

Academic interest varied with <srade levels of respondents.
Awmbivalent attitudes were most often expresscd by sixth (337) and
taird grades 7.27%). TFourth and eighth (997) esraders were most interested

in acadenmic . .rk.

Levels of Interest in the Academic Aspect of School

Third Fourth TFifth Sixth Seventh Eighth Total

Disinterested 1--87 1-17
Arbivalent 4--257 3-18%  5-33% 12-15%
Interested 17-627% 5-717. 19-597% 8-53% 7427 9-81% 49-627
Very interested 2-137 2-28%  3-187  2-13%Z  3-2%7  2-18% 14-17%
No Data 1-67 1-8% 2-27

Parochial students were asked to indicate the subjects they liked
or ‘1'.sliked. Spelling (34%), Math (24%), Reading (16%), and Art (14%)
were the most popular courses. I lath (38%) and peopraphy (15%) were
least well liked. As data indicated, students'attitudes toward math
were po .arized: 38% disliked !fath, 24% liked j‘ath. Tifteen percent of

the students did not dislike any aspect of Parochial': curriculum
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MENOMINLY CHILDRENS' PERCEPTION OTF PARENTAL
COMI{ITMZUT TO FC"WMAL EDUCATION

Parental XEtitudus Toward Fornal Education

Twenty percent of th: students interviewed at Parochial School
believed their parents were uncormitted to formal education. Even
probing by the interviewer [Do your parents tell you to behave? Do
they ask absyut your work?] didn't initiate responses which conveyed

parental concein about education. In some instances children talked

to thelr parents about school:

What do you tell your parents about school?
What do they ask about school?

Grade Three:
[T tell them] 1f we had a test.
[My parents say] nothing much.*

What I did, how I did my work, what the Sister

tells me to do. [What do your parents say?] I
don't know.*

I tell them what I do.
I don't know [what my parents say}.*

Grade Four:
[I tell them] nothing.
[My parents say] nothing.*

Grade Five:
[I tell them] nothing.
[My parents say] nothing.*

Grade Five:
I tell my parents about school.
[My parents say] nothing.*

[I tell them] that I have nice friends, I like
it and have good grades. [My parents say] nothing.#

I say nothing.
I don't know [what my parents say].*

I tell them that I don't like it too much.
[My parents say] nothing.*
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Grade Six:

(I tell them] how I like it, what I learn.
Nothing special.

[Myv parents say] rothing.*

Not too much.
[My parents say] nothing.*

I don't say nothing. [My parents] say no-.1ing.*

Grade Seven:
[I tell them] my marks and what I get in school.
(My parents say] nothing.*

I like it and would like to stay in if for anoth:-r
year. [My parents] don't say anything.*

Grade Eight:
[T tell them about] the subjects we have and what
we do. [My parents say] nothing.*

*Indicates interviewer probed.

A second group of parents (12%) appeared somewhat committed :o
formal education. Although children discussed some apsects of school life
with their parents, the primary concern of parents seemed to be ''good
behavior" (rather than learning, academic performance or the importance
of education). Perhaps the parents regarded good behiavior as the first
step toward learning. However, our data did not allow for this '
distinction.

What do you tell your parents about school?
What do your parents tell you abeut school?

Grade Three:

[I tell them] I like it.
[My parents say] behave.

Grade Four:
Nothing. [My parents say] not to fight.
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Grade Five:
I tell Mom I do Geography anu that.
[She says]) behave.

Nothing.

(My parents say) behave, don't talk, and do the right
things.

[I say] it is fun.
[They say] to behave in school.

I tell them everything that goes on.
[My parents say] to behave.

Grade Six:
Nothing.

(My parents say] to behave.

Not much [I tell my parents) what happened. Funny
things and about my grades. [They say] be friends
and don't fight.

Grade Seven:
[T tell them about] testing.
(Mom) tells me I'm not supposed to talk.

I say it is goed [in school].
[They say) pay attention and behave.

Half (55%) of Parochial children regarded their parents as fully
committed to formal education. These families discussed school friend-
ships, work and or reactions to the total educational environment.
Parents expressed concern about learning, grades, finishing school,

attendance, etc. and encouraged their children to learn:

Third Grade:
[I tell them] what page we do in Arithmetic, etc.
[My parents say] to keep up the work, learn and behave.

- s
(I tell them] how I do my work.

When I get bad report cards [my parents say I'll
get nothing for my birthday if I don't get better
grades.

[I tell tﬁsy] what we do. in Art. ... _,ff
égy] Mom says I do good.
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Grade Three continued:
I say I try hard and I vant to keep going
to it. [lly parents say] all right then pood.

[I tell them] about Art. [My parents say)
to work.

[I tell them] sometimes I don't want to uvork.
sometimes [ do. [My parents say] do your work
all the time.

I talk about spelling tests and stuff like that.
[My parents say] to learn and be nice.

I say that I got an A and how I do.
[My parents] say very good, learn good.

[1 say] I like school. [My parents say] listen
to Sister and pay attention and work.

Grade Four:

[I tell them] if my teacher hits me. {ily parents
say] to behave or Sistar will give me a licken.
To pay attention to pcople who hit me.

[I tell them] n.thing. [My parents] ask me if

I get my homework finished.

[I tell them] I have lots of fun. [My parents say]
listen to Sister and be wide awake when she asks a
nuestion.

I say nothing [about school]. [My parents] ask
"how are you doing in school?"

I tell what I learned today. [My parents say] I
should try to go everyday.

Grade TFive:
{I tell them] what we eat for lunch. [lfy parents:
say] to study.

I tell them [about school]. [My parents say]

to study hard.

I say that I like it. {They say] to learn.

[I tell them] that I have a lot of fun. [My parents
say] we shoulc work in school.

I tell about subjects we have and if we've learned
new things in subjects. ([My parents tell me] what
it will be like in higher grades and subjects.
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Grace Six
[T tell v narents] that I don't like it. The
7ork 1s too hard. [They say] to stich with it.

I say it's a rood sciiool because ve have a church,
[.ly parcuts cay)] to ro to that school all the time.

[T tallc about] the differcnt sul jects and if I get
a good erade and that. [They say] to be rood and not
ret bad rierks,

[I tell them] if v friend rot mad at re and if I
set bad prades. [Mv narents sav] vhen friends are
mad to just irnore them and they will make up vith
ne. Uren I pet bard srades they tell me hov to do it
better.,

[I say that] I like —-v tcoacher and li%e all kinds of
vorli, [y parents ask] do you think you arc vonna
pass?

[T tell ther:] that I do and tvhat we do. [’y narcents
ask] how I do and if I have fishts. I con't have
fichts.

I say school is OX. [My parents say] study hard.

I tell ther school is all risht., [Mv rarents say]
that it is all richt and go to school.

Grade Seven:

I tell {tler] vhat has haprened in the day tire.
['iy parents say] to ta%e a2dvantacc of school.

I don’t tell theu nothine much. [liy parents say]

to stuty and tell re what to dco,

I say it is a prett ' good school. I like it. The
teachers arc all olkay. 9ne time I ron away fror school.

‘'y parents told te not to run avay any more because

I can't do that in Middle School.

I tell them that T doa't like it. [Hy nar.nts say]
te ro there until next year.

[T tell ther] that I don'‘t understand Math so wvell,
They tell ne I rust lesrn and ¢o to suimer school.

I say it is all right. [My parcents say] to study.
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Cracle Eicnt:
T tell ther what hanpens. [Thev say] to study
hard.

[I don't tell them] nothing much. [They say]
to ~et good grades.

[I tell iy paveats] vhat T do. [They say to
try to do my -rorit harcder.

I say sehool is okav. I cone because there are
so many 'ids. Usually vhen I net a lou nark
[My parents] rant it.

[I tell ther:] what rraces I 7ot ou tests. [My
-arents say] to keen it up and ot into the next
~madc,

[I ¢ n't say] nothine ruch. [My Mom] asks how ny
day s and savs to work.

Jothing. [My parents] ask me hov I did.

[1 talk about] iy studics and houv I react Lo them.
[My parcnts want me] to brinr books hore so they can
help we along.

[Mv parents say] to ret a poo:l education,

Students'perceptions of parental attitudes towvard formal education
vere compared by grade 1..cl. Tighth and fourth srade students most
frequently reported strong narcntal commitmrent to education. Seventh

grade youth (337) nost fr.quently perceived lack of narental commitment.

Level of Parental Commitrnent to Tormal Cducation: Students' Percention

Third Tourth 7ifth Sixth Seventh Eirhth Total

Uncormitted 3-18%  1-14%  4--247 3-200 4-33% 1-9% 16-2"%
Somewhat 1-6% 1-147 L-247 2-137 2-177 17-~127%
cormitted '
Comitted 9-567  5-71%  6-357 3-53% 6~50%  0-81%  43-55%
No Data 2.-137 2.-12% 2-137, 1-97% 7-C7
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Perception of Parental Contact Witi School

ilinnteen nercent of Parochial students reported thot their

narents had not visited school or had any contact with their teachers
during the academic year 196%-6%. A fur childron (5%) noted thet prarents

vinits were prountaed by teachers «fforts to discuss mishehavier

Morc pleacant and informal w»arental contacts were discusserl by
most children (717). Twenty-charee percent reported their narents
visited "to tallk to the teacher", six percent 't et renort cavds'’,
and thirty-four percent ~ave a varicty of reasons, includin~ pay ent
for lunch or pictures, to "sce how we do', "Open iouse", “attendingp

neetines', c¢te. These responses are presented b :low:

dave your pnrents visite! school this year?
ihy do they cowue?

Crade Three:
Sometires Mor comes to nay for lerch and sce
what I do.

Sowetimes Mort tallis to teacher and brings lunch
Loney .

[Mom] nays for lunch and pictures, and talls to
teacner.

Sometimes [my parents core] to nay for lunch or to
take us home. They go to mcetings [at schooll.

Sometimes to tallt to teaclier and get my renort
card.

Crade Four:
[Mom] only comes to pay lunch.
[Tey]} talk to mv teacher about then we don't do

thines right and [to see] if they can take us out
for a day. Sometines they go to meetings [at scrool].
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Grade Tive:
[My parents cove] to find out what ve are doing and
that.

[Mv narents cove] to see how I do in sciiool and
talk to teacher about how I Jo. Sometirnes they go
to meectines here.

(nce in a viille Mor usees 1y teacher. B3he talks to
them at Onen llouse. Sometimes Moot helrms clean
classes.

[My percents] visit ve and talk to the teacher.

Soretires Mor comes to bring stuff for ny birthday
or cones to the room for sorething.

Craide Six:
Ercry Tuesday risht {Mom cones].

[Mor cones] to picli up rwv report card and tall:
to teacher. [Tvo resnonscs]

Sometines {My parents set wv] revort cavrd or
come when Sicter wants to see thoer.

[.iy parents come] to sce liow I do and to talk
to teacher., Somretires [they come] for rectings.

I don't knou hou often ion comes or why. GShc
tall's to my teacher. Jne tiwe Dad tallked to the
teacher about hov vood mv crades arc.

[Monl cCumes to pay lunch "oney and sorietines to
talls to the teacher,

Then she's [Mom] not vor:ine sonetires she comes to
talk to v teacher and sece hou I'm doin~ in school,.

“hen it's tine te o to the hocpital or soaethine
like that [Mom] comes. Also to sce how T do and
to meefings,

Grade Seven:
[Mom comes to] talk to the teacher about mc and my
report carcd.

Sometimes to see hou I do.
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Grade Tight:
To talk to teachers about howv I do [Twe resnonses].

Gometimes to talk to teacher avout my grades.

Mom comes once or twice a year to talk to 'vw teacher and
call for confercices.

When data vere compared by grade level the pareats of fourth

grade children appeared to have the least contact with Parochial

Schoel.

Nature of Parental School Contacts

Third Tourth TFifth  Sixth Seventh Dighth Totel

Yes [no rea- 1-67 1-67. 2-27
sons indica-
ted. )
Sometimes [no 3127 3-18¢ 6--7%
reasons indi-
cated
To talk to the 1-5% 2-87% 5-297  4-267  4-33% _-187 18-23%
teacher
To ret report 1-67 2--17%  2-187%  6-67
cards
Trouble 1-67 167 1--87, 1-97 L-5%
No contact 3--187 3427 1-67 3-25%7  2-18% 15-19%
Other responses 5-317  2-287  5-=297  Q-6N7 2-17%7  4-3R7 27347
ilo Data 2-15% 1-67 4-57
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VENOMINEE CUILDRENS!' VINWLEDGE OF AND ATTITUDES
TOWARD TRINAL CULTURL AND LANCGUACE

Triba’ Cultuve

Datna concerning tribal culture (studonts knovsledpe, sources of
knewledge and attitudes toward ‘ienomince culture) were limited. Thirty-
eight percent rveported no knowledge of 'lenominee culture, nineteen per-
cent indicated some knowledge and no data were available for twenty-nine

percent. There were no data for the third and fourth grades.

Ynowledpe of Tribal Culture

Third Tourth Fifth Sixth Severth Tighth Tntal
None 7~41% 71~4L67 7-58% - 2-81% 30-387
Some 3~18% (=337  5-42% 2~1387
Jo Data L6-1007 7-1007%  7-417 16-297

“lcarly half the children who knew soretliing about [lenoninee
culture had learned it from their patrents. A feu respondents identi-
fied relatives (grandfather, 767) rother's cousin $%), school, or books

as sources of knowledge. There were ro data for the thirl and fourth

grades.
Source of Tribal Knowledpe

Third Yourth Fifth Sixth Seventl; Kighth Total
Parents 1-323% 4-607% 2-407 7-467
Grandfather 1-167% 1-67
Mother's Cousin 1-50% 1-6%
School _ 1-207 1-67
Books 1-167% 1-67
No Data 2~667% 2-407, 1-57 5-33%

ERIC
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All children who vere asked ~lhout "lanonince culture expressead
very positive attitudes toward it and vanted to improvae their knouledee
and understanding of tenominee culture. A few students (117%) regarded
knowledpe of twibal culiture as more imnortant thaa knouledge of Vhite

culture. Tiere were no data for the third and fourth ecrades.

Attitudes Toward Tribal Culture

Third Fourth Tifth Cixth Seventa Fighth Total

Very Positive 13-767% 17-30% 25-95% 74637 41-52%
{norrledpe of 1-6% 2-137% 3-25% 3-27% 0-117%

Tribal Culture

was more import-

ant than

knovledze of

TMite culture
1o Data 14=-100% 7-1C0H7  3-187 &% 1-97 28-357.

2
=
%
$)
A

Tribal Language

Fifty-six percent of the respondents could reither speak nor
understand their native language. Thirty-eirht percent indicated
varying levels of proficiency: twenty-eipht percent understood and
spnke some words, ten percent could follow a conversation and spoke

their language poorly.

Levels of Proficiency

Third TFourth Tifth  Sixth  Seventh Eighth Total
Mo knowledge 5-31%  4-577  11-€57 0-60%  6-597  9-317  44-567
Scme comprehen- 6-377  3-427 3-18%  4-267%  5-427  1-97% 22-28%
sion/spoke a

few words

Followed a 3-13% 1-6% 2-13% 1-87 1-9% 3-10%
conversation/ '
spoke poorly

No Data 2-137 2-127 4-597%
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Menominee children weré asked to identify the person(s) with
whom they used tribal language. Most often children named parents
(36%) or close reldtives (33%). A few spoke Menominee with teachers

(6%Z) or friends (3%).

Person With Whom Children Used the Menominee Language®

Third Fourth Fifih Sixth Seventh Eighth Total

Parents. 6-667%% 1-25% 1-16% 2-33%2  1-50%  11-36%
Relatives - 1-11% 2-66% 4~66% 2-33% 1-504  10-33%
Friends - 1-11% ' 1-3%
Teachers * : " 1-16% 2-6%
No Data ©1-11% 1-33%  3-75% e 1-16% 6-20%
* Percentages based on total number with knowledge of tribal language.

*%  Percentages based on total number in each grade with knowledge .of
tribal culture. -

Menominee children expressed positive attitudes toward their native
language. They valued it and wanted to improve their proficiency. For
a few students the ability to speak Menominee was more important than

.learning English.

Attitudes Toward Tribal Languape

Third »Fourth Fifth Sixth Seventh Eipghth  Total
Very positive  14-877  5-71% 14-82% 14-937 10-83% 10-90%  67-85%
. Knowledge of - 1-6%  1-8% 1-9% 3-3%
tribal language : »
was more impor-
tant than learn-
ing English »
No Data 2-13%  2-28% ©3-18% 1-8% - 8-10%
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Porception of Tormal Fducation's [deal
Relctionship to Menorinee Cultire

Parochial students held several oninions on the rolationshin
batveen tribal culture and sciwol. Sore c¢idldren (22%) rerarded both
“home and school'' as appropriate ecnvironrents for learning ahout
Menominee culture and languarce. Other students {elt some aspects of
culture should be taurht in school, and other aspects of culture taucht
at home. 0NOuly one respondent felt Farochial school should not teach
any aspact of ilenominee Culture.

n

S:udants' Perception of Farochinl fchool's Melationship to Tribal Sulture

Taird  TFourth Fifth  Sixth Seventh ighth Total

Lanruare and 4247 3-207 6-50% 9-817 22-28%
citlture at

s hool
Lerpuage ot 1-67 M 2-2%

scaooul, cul-
ture at hore

Lanruacre at 2-13% 2-2%
school, cul-
ture at homne
and in
achool
Language at 1-5% 2-23% 3-3%
home
Language at 14 -877, 575 3-18% 2-13% 1-3% 3-27%  27--34%
school :
Culture at 1-6% 1-17
hone
Culture at 3-18%  5-33% 2-177 10-12¥%
scnhool
Culture at 1-6% 1-17%
ilome and in
school |
Languapc and 1-87% 1-1%
culture at ‘
i1ome ’ /
No Data 1-67 1-14%  6-35% 1-8% 9-11%
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MESOMINLE CUTLORENS' PERCEPTIONS OF TLACUHERS

Perception of a Teacher's Job

To assess Parochial students attitudes toward teachers, childien
vere asked, 'What is a teacher’s job?" Over half gave ncutral defini-
tions: ''teaciing', "to learn the children', '""l'o teach us." Twenty-one
percent perceived teaching as an authoritarian role: "to watch us'",
"to see [or make] children Lehave [or] do their work." A few children
(8%) regarded their teachers as 'helpful persons': '"To help you", etc.

Authoritarian and helpful perceptions are presented below:
Definition of a Teacher's Role
Authoritarian Perceptions

Grade Three:

To learn kids to behave and make tkem do stuff
and all that.

[Teachers] keep kids good and teach them and all
that.

Grade Four:

[Teachers] teach tlie children and make them
behave and stuff like that.

Grade Five:

[To] see that the kids get their work done and done
on time.

[A teacher] watches us. When we go outside they
watch us. Teachers make sure we do our work.

[Leachers| see that they [children] dn things
right.

Grade Six:
To see that the chiidren know and learn to behave
and study too.

To watch us.

To teach the right things.
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Grade Seven:
To watch the kids so they don't go off the
grounds or get hurt.

[Teachers] make kids belhiave in school, teach
them subjects and give them tests and all that.

Most of all {teachers do] teaching, make children
behave and glve priviletes.

To make sure the students learn their lessons.

To keep children out of mischief when they are
outside. To stop [children from] running away or
going down to the store.

Grade Eight:

Teaching and having order.

To see what everyone is doing.

To make us behave and respect them.

Teaching school and seeing that you obey them.

Helpful Perceptions

Grade Three:
[Teachers] help you learn to know all things.

Grade Four:
[Teachers] take over our mothers' place.
{Teachers] help children get education and
learn lots.
Grade Five:

" [Teachers] help other children and their selves.
To help you.

Grade Six:
To help us learn.

To give education to children.

Grade Seven:
None.

Crade Eight:
[Teachers] improve kids. They help them get bettenr
jobs when they grow up.

To see that children get a good education and help them.
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Teacher perception varied between grade levels. Authoritarian
perceptions of teachers were most often held by seventh (427) and
eigith (30%) grade students. Only fifth (18%), eighth (18%) and sixth

(13%) graders regarded teachers as helpful persons.

Perceptions of a Teacher's Role

Third Fourth _Tifth Sixth Seventh Efghth _Total

Neutral
Teaching/to 9367 4-57% 10-597 7-46%  6-507 4-367. 40-51%
learn children,
etc.
Authoritarian 2-137% 1-147% 2-127  3-20%  5-42% 4-367 17-21%
Helpful 3-187%2 2-13% 2-187% 7-8%
I don't know 2-13% 2-28% 2-12% 6-7%
No Data 3-18% 3-20% 1-8% 1-97 8-10%

Attitudes Toward Teaching: Projections

Fifty percent of Menominee students expressed positive attitudes
toward teaching, twenty-nine percent held negative perceptions and
fourteen percent were ambivalent. Positive perceptions were most often
held by fourth graders (71%) and least often characteristic of eighth
graders (27%). WNegative perceptions were most frequently expressed by
eighth grade students (45%); third graders (37%) rz-ked second.
Ambivalent attitudes were most characteristic of eighth (27%) and fifth

grade students (247%).

Summary of Attitudes Toward Teaching

Would you like to be a Teacher?

Third Fourth Fifth Sixth Seventh Eighth Teotal
Positive (Yes) 7-43% 5~71% 9-~53% 8-537% 7-58% 3-27% 39-50%
Negative (No) 6-37% 2-28% 4-247 4-267% 2-17% 5-457% 23-297
Ambivalent 1-6% 4-247% 1-6% 2-17% 3-27% 11-14%
(Maybe)
No Data 2-13% 2-13% 1-8% 5-67
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Parochial students were azked to indicate why thev would llke
teaching or why they had no interest in teaching. Th: mest frequent
reagon for teaching was ''to help kils', or 'teach them." A few
children enjoyed the authoritarian aspect of teaching ("you cculd hit
kids" ..., "have the riglit answers', etc.). The good pay attracted one
student to the profession. Children who did not want to teach generally
based their decision on work oriented aspects of teaching ("it takes too much
time", "hard work", "too much work', "hollering'", etc.). The behavior
of students or teacher relationships with students discouraged other

Menominee children from teaching.

Students responses categorized by perception nf teaching (positive,
nepgative, ambivalent) are presented below:
Student Attitudes Toward Teaching

Why would you like to be a teacher?
Positive Attitudes

Grade Three:
I think it would be fun to teach.

Some kids would be nice because 1f you are
uice to them thcy are nice to you back.

To teach other kids.
[It would be fun] to do a lot of work.

Grade Four:
You could hit the kids and everything.

[I'd like] giving them [students] reading and
writing on board.

I1'd 1ike to know all the kids names and do the
stuff that the teachers do.

You have lots of kids and get to work with books,
I like books. I have lots of them at my grandmothers
and at my Mom's.
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Grade Flve:
Lecause 1'd like to taach.

Because you'd get to teach kids and you'd
get along better

[1'd like to] teach children to learn.
I don't know why [Ilwo responses]
Because I'd '"know better".

There are too many kids. [Teachers] can't hardly
watch them then because they might get away or something.

Because you get to tell [children] them how to
learn, spell and do peography. You could ask them
questions.

Grade Six:

I'd just like to be one.

Because they [teachers] have the answers right there.
If you are a teacher you get paid.

You would learn everything and look at work.
You'd tell them to do something.

You teach kids something that vou'd like them to
know and all that.

You get to tuaxe care of k’ds, teach them and
make them behave.

I just like kids.

Well right now I'd like to learn kids and help
them have education so that when they grow up they
get good jobs.

Grade Seven:

To teach kids I guess.

I just want to teach.

I'd just like to talk with children.
I just want to be a teachor.

For maybe two or three years to see how it
[teaching] is.

Sometimes [I want to be a teacher].

I don't know why.
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Grade Eisht:
[I vant to Le a teaciner] to help other neople.

You can keep on teachinrs and teach thern [children]
and cxplain everything and then they will knou.

1 don't know '/hy.

lerative Attiftudes

Grade Three-
You can teach ther [students] anythine you want.

[Teaching is] hard work.
Grade Tour:

They [teachers] have to cdo lots of work even when:
they ret home they correct papers and that,

You gotta talk up in front of school.
Grade Five:

I'd have to got up corly in the morning.
I don't like to ret up early.

I don't vant to, I don't know why.

I don't want to have to holler at kids.
Grade Six:

[Teachars have to do] too ruch hollerins,

It takegc [teachers] up rost of the time vou have to
do things,

iot at the rate I'm poing. I'm behind in school.
The kids wouldn't like 1e for that. They'd :wuch

rather bLe outside nlayine.

Crade Seven:
[Teachers] get too much back talk and people don't
want to listen.

[Teaching] takes too much vorry and you have to have
natience.

Grade Eipht:

I wouldn't like it [two responses ].

I prebably couldn’t get along with them [children]
good enough.
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Arhivalent Attitudes

Yould you like to teach?
Grade Tive:
A little bit. I'd like to teach lkids a little bhit.
I don't knou. [Tvo rasponses]

It'g hard to sav. 1In a vay, yes. In a way, no.

Crade Six:
I don't know.

Grade Seven.

I'm not quite sure if I would.
A little bit.

Grade Eight:

I don't know, I don't think so.
I t know.

[Teacliers] have teo ~et up and ;o0 to school. All
that [education] <rould nrobably take too lens.

I micht.

Evaluation of Teacher Perforiance

Parochial students wvere asked to evaluate how well their teacher
did her job. A few Menormince children (3%) felt the.r teacher wrs
soor'. More positive ratincs pere given by ninete.n parceat who
thought their teachers were ''okay’’. Thirty-five peccent reported
having "cood" teachers and an equal percentape felt their teachers were
"excellent". Tourth and fif.ii praders fave teachers the most positive

ratings. Only seventh and eiphth graders gave teachers negative

evaluations.
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Ranking of Teacher Performance

Third _ Fourth Fifth Sixth  Seventh [Eighth Totail

Poor 2=-17% 1-9% 3-3%
Slightly posi-

tive "OK" 2-13% 1-6% 7-467% 2-177. 3-277% 15-19%
Good 5-31% 2-28% 8-477, 4-267 4-337 5-457 28-35%
Lxcellent 7-43% 5-71% 8-477 3-20% 3-25% 2-18% 28-35%
No Data 2-13% 1-67 1-8% 4-5%

When asked what they '"liked best' about Parochial school, six
percent mentioned teachers. None of the children said they disliked
teachers. lowever one seventh grader didn't like getting yelled at by
his teacher. Onz third grader mentioned '"teachers" as an aspect of

Parochial school they would most like tc change. [See page 551

A number of children (207) sometimes volunteered to stay after school

and help their teachers ''clean class rooms', 'carry boxes', or "put up
bulletin boards"., Eighteen to twenty-eight pe-cent of the students in each
grade had helped their teacher. Thirty two percent who couldn't stay

after because they rode the bus seemed disappointed: "I'd like to

[stay after] to help Sister, but I live too far awav."




43~

MENOMINEE CUILDREN'S PEFER RELATIONSIIPS

Peer Relationships in Parochial School

All Menomuinee children had at least one friendship at Parochial
School. Cousins w2re often considered 'best friends.' ‘tlost children
had the same friends inside and outside school. A few Menominees (17%)
apreared alienated from social relationships in school. They had diffi-
culty identifying even one child as an in-school friend. Thirty nine
percent had some friendships and seemed involved in more than one recipro-
cal friendship. An equal percent had several reciprocated friendships; in
addition they stressed peers, lunch, playing and recess as aspects they
especially enjoyed at Parochial. Five percent were very popular children;
other students frequently pamed them as friends and three stayed after

school to play with peers:

Fifth Grade

Sometimes I stay [after school] but I go
downtown and fool arocund with [named four
children].

Sixth Grade

I play games and volleyball atter school.
Sometimes [I] clean rooms for the Sister.

Seventh Grade

I play with kids while they wait for the bus.
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Fourth and fifth graders appeared to experience the least satisfactoiry

pecr relationships. Third graders had the most reciprocated and open friend-

ships.

Indian and Non-Indian Peers: Friendships and Perceptions

Parochial students were asked whether they had non-Indian friendship.
and if non-Indian children were different than Menominee children. Fifty
three percent had non-Indian friends, forky three percent did not. Seventh
and eighth graders were most likely to have non-Indian friends, third and
sixth graders were least likely. Two percent did not know if they had non-

Indian friends nor were they certain that differences existed between

Indian and non-Indian youth.

Indian and non-Indian Friendships:
Grade Level Comparison

Didn't Know if they

Grade Exclusively Indian Friends Non-Indian Friends had non-Indian
friends

Third 9-56% 7-43%

Fourth 3-427% 3-42% 1-14%

Fifth 6-35% 10-59% 1-6%

Sixth 8~537% 7-467%

Seventh 4-33% 8-667%

Eighth 4-367 7-637%

Total 34--437% 42-53% 2-27%
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Nearly half of the respondents (442) perceived differences between
Irdians and non-Indian children. Twenty three percent were unaware of
differences, two percent were uncertain about whether differences existed
and no data were available for twenty nine percent of the students. Fifth
and sixth graders demonstrated the strongest tendancy to perceive differ-
ences. Differences were least often perceived at the third and fifth

grade levels.

Evaluation of Differences Between Incians and

Non~-Indians: Grade Level Comparison

Srade Perceived Differences Uncertain about No Differences No Data
- Differences Perceived
Third 7-43% 1-6% 8-50%
Fourth 2-28% 1-147 2-23% 2-28%
Fifth 10-59% 1-67 2-12% 4-247
Sixth 9-607% 3-20% 3-20%
Seventh 6-50% 4~337 2-17%
Eighth 1-97% 6-547 4-36%

Total 35-447 2-2% 18-23% 23-297%
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Combined Bata Summary by Grade Level

Jiiird  Fourth Fifth Sixth Seventh  Eiphth  Total

1ad non-indian friends/
Perceived differences 7-437 2-2830 N-537 5-337% 4-337 1-97 28-35"

ijad non Indian friends/
Perceived no differences 1-47% 1-€7 2-13% 4-337 6-547, 14--177

itad exclusively Indian
friands/ Percelved
differences 1-6% 4257 2-17% 7-6%

tiad exclusively Indian
friands/ Perceived no
differeunces 1-67% 1-14% 1-6% 1-67 4~5%

nad exclisively Indian
friends/ No response on
differences 3-507 228X 4=24% 3-207 2-17% 4-36% 23-20%

Didn't know if had non-

Indian friends/ didn't

know if there wvere dif-

ferences 1-14% 1-67 2-2%
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Menominee children who had non-Indian friends were most likely to

perceive differences between Indians and non-Indians. Two thirds of those
who reported non-Indian friends identified differences, comparcd witih twenty
percent who did not have Indian fricnds. Unfortunately no data on percep-
tions was available for sixty eight, percent cof respondents who had exclu-

sively Indian friendships.

A Comparison of Differences Perceived by Students with
Exclusively Indian Friends and Non-Indian Friends

Non-Indian Friends _ _Exclusively Indian Friends
Perceived differences 28-07%% 7=20%7%%
No djifferences perceived 14-33% 4-12%
No data [on differences] 23-68%

*Percentages based on **Percentages based con
total [427] of students total 34] of stui-
with non~Indian friends ents with, exclusive-

ly Indian friend-
ships.

Perceptions of children with non-Indian friendships were analyzed
by grade level. Third (10G%Z) and fifth graders (90%) were most likely
to perceive differences batween Indians and non-Indian peers. Eighth

(10%) and seventh (50%) graders least often perceived differences.

Perception of Menominee Children Who had non-Indian Friends:
Analvsis by Grade Level

Third _ Fourth  Fifth _ Sixth  Seventh = Eighth Tectal
Verceived Differences 7-100% 2-677% 9-907% 5-717 4-50% 1-10% - 2z8-487%
No Diff .aces Perceived 1-33% 1-10% 2-28% 4-507 9-807% 14-33%

Uncertain About Differ-
ences
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Sixth (50%) and seventh (50%) graders with exclusively Indian friend-
ships most frequently perceived dJifferences between Indian and non-Indian
peers. Third, fourth and elghth gracers did not perceive differcnues.
{ilovever at these grade levels no data on differences were available for
over half the respcndents in each grade. ]

Perceptions of Mcnominee Children With Exclusively Indiun Friends:
Aralysis by Grade Level

Third Fourth  Fifth Sixth Seventh Eighth  Total
Perceived Differences 1-16% 4=-50% 2-50% 7-207
No Differences Per-
Ceived 1-11% 1-33% 1-16% 1-13% 4=127
No Data on Differ-
ences 8-80% 2-677 4-66% 3-38% 2-50% 4-100% 23-68%

reaun.tlenominee ghildren who believed that Indian, and non-Indians, were
diiferent were asked to identify the nature of these differences. Differ-
ences in physical appearance, "Whites do things different [than_Indian].",

speech, and residence yere most often mentioned.

A few respondents (5-12%) made value judgments of Whites and Ini{ians.
A positive perception of Whites was reflected in the response of a third
grader: "My cousin [is White]. He is good and real nice. Every time I
need money he just gives it to me." A fifth grader held negative percep-
tions of White children: '"White kids don't want to go in the woods but
Indians do!". Two sixth grade clildren felt :fenominee people were 'better'

than White people:

We were walking down to get puppies and a
White man] hung my Uncle's dog. I don't
trust White men.




~49-

[Whites] are too proud.

One seventh grader suggested that White children were 'better'
than Indian children:

{Whites] are smarter and nicer.

Differences Between Indian and Non-Indians as
Identified by Menominee Children

. . [Whites] do different things. They look different.
Third Grade

[Whites] talk different and look different.

My cousin [is White]. He is good and real
nice. Every time I neced money he just gives

it to me.

[Respondents has White friends] in Shawano.
They talk different and do different things.

[Respondent has White friends] by the Lake
[Legand Lake]. They act funny like when
you are around them.

Fourth Grade:

[Respondent named a White friend] He talks
different.

Fifth Grade:
They [Whites]} do different things. [Two responses]

{I have] two friends that aren't Indian.
They talk German and live in Ohio.
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White kids don't want to go in the woods but
Ind s do.

[Whites] talk different.

White kids skin is duller. They talk [different].

Sixth Grade
[Indians] are darker.
[Whites do things different.

Well, they [Whites] do some stuff with rme and
I do it with them. But Inuians are different.

We were walki g down to get puppies and [a White man
hung my Uncle's dog. I don't trust [White men].

[Whites] look different, act different and talk different.
[Whites] they [Vhites] are too proud.

Seventh Grade

They [my White friends] are far away.
They [Whites] are smarter and nicer.
The way [Whites] act [is different].
The way [Whites] talk [is different].
Fighth Grade
[Respondent named two White friends] live by

Michoquit Lake. They are different. They talk
a little more educated.
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MENOWINEE CHILDRENS' EVALUATION OF PARCCHIAL SCHOOL
AND RECOMMENDATIONS FOR CHANGE

Overall Opinion of Parochial School

Parochial students were askad to compare their school with others.
They were also asked to identify the avpects of Parochial School they
"liked" and "disliked". Most children (70%) held positive opinions
about their schocl; ten percent expressed negative opinions; and six
percent were unable to make a comparison. Fifth graders viewed Paruchial

the most positively, sixth and seventh graders most negatively.

Menominee Children's Evaluation of Parochial School

How does your school compare with others you kaow about?

Third Fourth Fifth Sixth Seventh Eighth Total

Parochial was 2-13% 1-147% 1-6% 1-6% 2-17% 7-8%
"worse' than

other schools

Disliked Paro-- - 2-13% 2-2%
chical School

slightly,

("'Its about average')

Liked Parochial
School. ("Its
about the same
as others')
Parochial was
"better" than
others

I don't know 1-6% 1-14% 1-6% 1-6% 1-9%  5-6%
No Data 3-18%2 2-13% 2-17% 1-9%2  8-107

1-147% 3-307% 3-25% 7-63% 14-177%

13-81%  4-57% 12-71% 6-40% 4-33% 2-18% 41-527%
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A few responses of children who reparded Parochial as 'better",

"about the same", and ''worse" than other schools are preseited below:

Students who reparded Parochial as 1
Better than Average '

——

How does your school compare with others you know about?

Fourth Grade: ’/f

It is better. At the other ones [respondent nameg”
public elementary schools] kids like to fight tro ruch.

Better. Sister gives you lots of g#Gff, books,
pencils, and gives stuff at the end of the school year.

Fifth Grade:
[Paroctial] is bigger and better. I like i: here.
You learn all you're supposed to.

Sixth Grade:

The kids are gocrd here. School is pretty good.
I like it.

[Pavcchial is] better. Other schools don't have church.

[Parochial is] better. At some schools you get easy
work and don't learn nothing.

Students who believed Parochial was ''about the
same as others' or "okay'.

How does your schocl compare with others you know about?

Grade Six:

Some [schools] are better and some are worse. This one
is [Parochial] even. My brother [who goes to another
school) learns a lot more new stuff than I do. 1'd like
to learn some of his stuff. He has way modern math from
us. I'd like to learn that. He tries to teach me at

my grandma's. He stays up there mostly. He stays up
there and sometimes down here and takes ctime and tries
to learn me when I'm up there [at Grandmothers].




Crade Eight:

It's easier here than at lligh School and we are not
quite as advanced as they are. 'e don't have material
for some courses.

Students who disliked Parochial or thoupht 1t was
"worse'" than other schools

How does_your school comparc with others you know about?

Grade Five:

Parochial is worse because most kids have new schools
and desks. If it was a government school we could have
holidays off.

Grade Six:
Sometimes Parochial is worse. The desks are older.

Grade Seven:

Parochial is a little old. e don't have the right
books that my sister [who attends another school] has.
I'm a year and half behind.

lMenominee children indicated aspects of Parochial which they
"liked" -and "disliked". Peer relationships (recess, playing outside,
peers) were most frequently liked (20%). Two students disliked peers,
‘one said he disliked being "beat up by big guys." Religion or mass
was especially enjoyed by eleven percent of the students. Six percent
liked teachers, one child disliced teachers yelling [see page 42 for more
discussion on teachers]. Other aspects liked by children included: "pretty

"won

rooms, special days'" and the location of Parochial. The ''scary steps

leading to Lhe bathroom'" were disliked by a fifth grade girl.
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RQecomrendations for Chnre

ilenominec children recomuwended several chanres at Tarochial.
Curriculum chanpe wag mont often suergested (2070). Creatine onportuniicies
to learn about !tnominee culture was esnecially important to sorne
studeats (3%). Tuillding imnreverents (fixing floors, fixine the build-
inm, new deshs) wvere recomnended Ly ten percent of Parcchial students,
Other areas where chances vere suverested included: peers (6%), recess
(37), class lenpth (3%), room assi~nment (5%), rules (37}, mass (2%),
ability grouping (1%), school calendar (17) and teachers (17). These
data are summarized below. The authors felt readers wrould be interested
in the exact changes recormiended by Parochial students. They are

presented by caterory and grade level on napes 35-58.

Areas of Change Recormended by Respondents

Third Tourth 'ifth Sixth Seventh Fichth Total

Teachers 1-67 1-17
Curriculun 2-147 3..107 4--257 4-587 4~357  17-21%

Add courses 1-57 1-0% 1-97 3-37%
on ‘enominee
culture

Class length 1~-09 2--187 3-37
Irprove 1-57 1-14% 2-127 2-17% 2-137 S-1n7,
buildinec

Lengthen 2-287 1-67 3-20%  1-C% 7-3%
Recess

Pcers 1--47 2-127 1--27% 1-0% 5~67

Ability 1-56% 1-17
Crouning

Noon 2-137 2~-17% 457,
assignment

Mass 1-147 1-97 2-27
Rules 1-147%7  1-6% 1-6% 3--34
School 1~-6Y 1-17%
Calendar

Leave as it 1-67 1-14%  1--67% 1-.6% 4-57
is

Mothinr 4-257. 4247 8-107
I don't knou 1-6% 1~14% 1--9% 3-3%

Yes 1-67 1-17,
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Changes Reccornended by Parochial Studentg

Teachers

Grade Three:
Chanpe sisters.

Curriculum
Grade Three:

Add History courses.

Grade Four:
Not have geography.

Grade Five:
Add more subjects.

Get another subject, History.
Change English and Teading to another subject.

Grade Six:
Add Biology and all that.

Teach how to live, sewing. Used to have
History. They don't teach it no more.

Change Math. [Two responses]

Grade Seven:
Have Math easier and not add so much work on.

Change classes.
£dd music instruments and that.

Grade Eight:
Change classes.

[We] should have other courses. Physical Education
and stuff like that.

Add Physics and History.

Get some other subjects, social studies.
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Add Courses on Menominee Culture

Grade Six:
Teach about Menominees.

Grade Seven:
Classes on the history of Menominees.

Grade Eight:
History cf our tribes and all that.

Class Length

Grade Five:
[Change] the time.

Grade Eight: .
1'd heve classes for only one half hour.

[I'd have] shorter classes.

Ability Grouping

Grade Six:
Separate the kids who can't tag along with
the ones who aren't as smart.

Lengthen Recess

Grade Four:
[1'd have] longer recess.

[I'd]) put an hour for each recess.

Grade Tive:
[I'd have] longer recess.

Grade Six:
Longer Recess [Two responses]

[I'd have] a 2:30 recess.

Grade Seven:
I1'd have one more recess.
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Peers

Grade Three:
{1'd] change the kids around.

Grade Five
Surta change around desks every week.

Make the little kids run faster than the bip kids,

Grade Six:
Have kids dress properly and no fights around here.

Grade Light:
[Have] better order among the students.

Improve Building

Grade Three:
Make classrooms better.’

Grade Four:
Have bathrooms be better. [There is] not even
soap. Sister gives up soap when we go downstairs.,

Grade Six:
Fix up the floors.

Make classrooms better.
[Get] new desks and take out the radiators.
Change the classrooms and make them look different.

Grade Eight:
[The] school building is too old.

[The school building] could be mors modern with
[newer] desks and all that.

Room Assignment

Grade Three:
Change classrooms, have four in each room.

[1'd have] the third grade upstairs instead of
downstairs.
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Grade Seven:
[We slhiould not] have two classes in one room.

llave just one grade per room.
Mass

Grade I’ ur:

{I'd] have mass in the morning.

Grade Eight:

Put it so you don't have to go to church

everyday.

Rules

Grade Four:
Girls could wear shorts.

Grade TFive:
We could play down by the creek.

Grade Seven:
Getting to dvink water.

School Calendar

[Have] six months in school; six months out.




